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Academy 1: Classroom Assessment Practices

n this academy we will address questions such as: What makes for a sound assessment? What

is the first step in designing an assessment? What exactly should we assess?

Acadermy Outcomes

As a result of the activities and information shared at this Leadership Academy, participants will:

» Create clear learning outcomes for students and explain differences among types of

outcomes

» List the four main approaches for assessing student learning and explain the tradeoffs with

each

» Match assessment approaches with learning outcomes
» Design a sound assessment

Agenda

We constructed this Leadership Academy to occur within a 3-hour timeframe with 15 minutes or
so for breaks and other time adjustments. The times listed below are approximate but reflect the
time these activities and lecturettes have previously taken. Facilitators should be flexible, read their

audience, and work to achieve the overall purpose and outcomes.

TIME
15 min
20 min
20 min
30 min
10 min
30 min
40 min
30 min

EVENT

Introductions and Greetings

Activity 1: Identifying Student Assessments
Lecturette 1: Student Learning Outcomes
Activity 2: Writing Quality Outcomes

Break

Lecturette 2: Assessments of Student Learning
Activity 3: Designing Sound Assessments
Leave-taking and Feedback
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Notes
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Action Verbs

Here is a list of action verbs to help you create quality outcomes. Outcomes described with
“action verbs,” such as “list” or “compare and contrast” better allow the learner’s behavior to
be observed and measured, while more passive verbs, such as “understand” or “appreciate”
can be so broad that it often is a challenge to measure a student’s learning.

Compile
Create
Plan
Revise
Analyze
Design
Select

© 2005 NIUSI

Utilize Explain
Apply Predict
Demonstrate Assess
Prepare Compare
Use Rate
Compute Critique
Discuss
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Stiggins and Conklin
Types of Outcomes and Assessments

Outcomes are a way to categorize educational outcomes has been proposed by Stiggins & Conklin (1992), and
consists of knowledge, reasoning, skills, products, and dispositions.

Knowledge refers to mastery of subject matter knowledge, such as math or history.

Reasoning refers to the ability to use knowledge and understanding to figure things out and solve problems,
such as critical thinking or analytical thinking.

Performance Skills refer to the development of proficiency in carrying out an activity such as reading aloud or
playing a musical instrument.

Products refer to the ability to create products such as science fair models, research papers, or software
programs.

Dispositions refer to the development of certain kinds of feelings or attitudes such as a positive self-concept or
motivation.

Assessments can be grouped in various ways. Richard Stiggins (2003), for example, proposes to categorize
assessments in the following way:

Selected Response refers to paper-and-pencil objective tests such as multiple-choice, true/false, fill-in-the-
blank and matching items. The student’s task is to select or insert the correct answer.

Essay refers to assessments in which students are given question(s) that require original written responses, and
these responses are then evaluated based on specified scoring criteria.

Performance Assessment requires students to demonstrate a skill, such as a dance, or prepare a product, such
as a sculpture. These performances are assessed based on an evaluator’s observation of the student
demonstrating the skill or on an evaluation of the student’s product.

Personal Communication refers to assessments in which the teacher listens to a student’s response and then
makes judgments about the quality of the response. Personal communication can include desk-side
conversations with students, interviews, conferences, and listening during class discussions. Personal
communication is greatly strengthened as an assessment approach when it is accompanied by some form of
written documentation such as written notes or checklists.

Stiggins, R. (2003). Student-involved classroom assessment (3rd edition). Upper Saddle River, NJ: Merrill Prentice Hall.

Stiggins, R. & Conklin, N. (1992). In teachers’ hands: Investigating the practice of classroom assessment. Albany, NY: State
University of New York Press.
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Classroom Assessment Practices
Self Assessment

This is a non-graded, anonymous self-assessment. You have 10 minutes to complete the
following questions taken from the content of this academy. After that time the group will
have the opportunity to share answers. Note that occasionally we collect these self-
assessments to measure the effectiveness of the academy.

1. List the four main approaches for assessing student learning and explain the tradeoffs with
each.

2. Write a clear outcome and explain the differences among types of outcomes.

GREAT URBAN SCHOOLS: LEARNING TOGETHER BUILDS STRONG COMMUNITITES
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Resources

Bloom, B.S. (Ed.) (1956). Taxonomy of educational objectives: The classification of educational goals:
Handbook 1, cognitive domain. New York ; Toronto: Longmans, Green.

Bloom’s taxonomy is an early seminal work which has shaped later thinking about teaching
and learning. In particular the taxonomy is extremely valuable for providing ways of thinking
about and labeling learning objectives, by providing an exhaustive vocabulary of learning
objectives and words to describe them.

McMillan, J. (2004). Classroom Assessment: Principles and practices for effective instruction (3rd
edition). Needham Heights, MA: Allyn & Bacon.

The text emphasizes assessment in the context of the realities of teaching and teacher decision
making, as well as on how assessment is integrated with instruction. Assessment methods are
integrated with instruction and presented according to when teachers evaluate students
(before, during, and after an instructional unit) and the learning targets that are measured.
There is considerable emphasis on the nature of learning targets and how different
assessments are most appropriate for different targets. For each assessment technique,
suggestions for effective practice are presented with examples and case studies.

There are separate chapters on contemporary assessment techniques and issues, such as
performance and portfolio assessments, as well as separate chapters on assessing affective
targets and students with disabilities included in the regular classroom. A balance is provided
with traditional forms of assessment and the need for teachers to administer, interpret, and use
results from standards-based large scale assessments and other standardized tests.

Spandel, V., & Stiggins, R. (1994). Creating writers: Linking assessment and writing instruction (2nd
edition). White Plains, NY: Addison-Wesley Longman.

A teacher's guide to the integration of student-involved writing assessment with the teaching
and learning process.

Stiggins, R. (2003). Student-involved classroom assessment (3rd edition). Upper Saddle River, NJ:
Merrill Prentice Hall.

This core text for courses in classroom assessment is the leading text for courses where the
focus is squarely on teaching teachers and preservice teachers how to assess students in their
day-to-day classrooms. It takes a stronger focus than any other book on integrating assessment

GREAT URBAN SCHOOLS: LEARNING TOGETHER BUILDS STRONG COMMUNITITES
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and instruction. And it provides very clear guidance on how to construct all types of items and
tests, but also explains better than any other text what each type of item can and cannot assess.

Stiggins, R. & Conklin, N. (1992). In teachers” hands: Investigating the practice of classroom
assessment. Albany, NY: State University of New York Press.

In this book, we describe a journey of discovery. Assessments of student achievement
command in excess of a billion dollars of educational resources in the US each year and are
becoming very prominent forces in the setting of educational policy at international, national,
state and local levels. Yet we still have so much to learn about whether or how these
assessments really influence students' learning. To fill some of the gaps in our assessment
wisdom, several years ago, we set out on a journey to explore the nature, quality and
influences of one as yet unexplored part of this vast and growing assessment world: those
assessments developed and used by teachers in their classroom on a day-to-day basis. This
book details what we found. It can be read as if it were a journal in which we describe our
travels: the people we met along the way, the assessment practices they use, their feelings
about those assessments, how they use their assessments and their assessment-related needs.

Stiggins, Richard J. (1997) Student-Centered Classroom Assessment (Second Edition). New Jersey:
Prentice Hall, Inc.

This book offers a philosophy about classroom assessment that places students at the center of
the assessment equation. Classroom assessments must define for students what is expected of
them, and they must provide the basis for decision making by students, parents, teachers,
administrators, and the community. Part | of this volume, the first five chapters, defines
assessment roles and responsibilities and describes the essential elements of classroom
assessment. It covers knowing what is to be assessed, and how to assess it. Part 1l contains an
in-depth study of the assessment methods available for classroom use. It contains four
chapters, one each on the design and development of selected response tests, essay tests,
performance assessments, and assessments that rely on direct personal communication with
students. Part 11l then turns to classroom applications. These four chapters deal with the
assessment of different kinds of achievement targets, examining the match between the target
addressed and the assessment methods studied. Standardized tests are considered in this
section. Part IV contains four chapters, each dealing with a different form of communication
about student achievement from various perspectives. As a guide to assessment practices, this
book contains many practical assessment ideas to help make assessments more effective and
efficient. An accompanying book of cases offers the opportunity to reflect on and apply the
principles introduced in this text.

GREAT URBAN SCHOOLS: LEARNING TOGETHER BUILDS STRONG COMMUNITITES
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Wiggins, G. (1993). Assessing student performance. San Francisco, CA: Jossey-Bass.

What is assessment and how does testing differ from it? Why are performance tests, by
themselves, not an adequate system of student assessment? How might we better "test our
tests” beyond current technical standards? And why won't increased national testing offer the
accountability of schools we so sorely need? In Assessing Student Performance, Grant P.
Wiggins explores these questions and clarifies the limits of testing in an assessment system. He
analyzes problematic practices in test design and formats that prevent students from
explaining their answers. By showing us that assessment is more than testing and intellectual
performance is more than right answers, Wiggins leads us to new systems of assessment that
more closely examine students' habits of mind and provide teachers and policy makers with
more useful and credible feedback.
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Glossary

FACILITATOR
A Collaborative Leadership Team process role. The Facilitator guides the meeting process and
remains objective.

NATIONAL INSTITUTE FOR URBAN SCHOOL IMPROVEMENT

The National Institute for Urban School Improvement (NIUSI) is funded by the Office of Special
Education Programs at the U.S. Department of Education. The mission of NIUSI is to support the
building of capacity in urban schools and school districts so that students with disabilities are
engaged in high quality curriculum and learning experiences that improve their ability to succeed
in school and in post-school opportunities.
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